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Purpose of Assessment 
The Disability Resource Center (DRC) Student Needs Survey aimed to investigate the academic support and accommodation 
needs of students with disabilities that were actively registered with the department or graduated within the last year.  
 
Targeted Learning Outcome 
The targeted learning outcome is to gain an understanding of what services students would find helpful. 
 
Assessment Methodology 
A 70-item survey was developed by the DRC Assessment Committee.  Student Voice provided consultation and online 
database management. Mass emails were sent to students who were registered with the DRC in order to solicit their 
participation to complete the online survey. The response rate was 76 out of 403 students, or 19%. 
 
Results 
Demographics. Respondents were males (42%) and females (54%). The majority of students were ages 18-24 (58%), with 
18% between the ages of 25-29, 12% were ages 30-39, and 12% were 40 years and older. The majority identified as 
Caucasian (46%), and the remaining were Hispanic American/Latin (34%), Asian/Asian American (13%), Middle Eastern 
(4%), and African American (3%). The majority of students (45%) were in STEM majors, followed by the Liberal Studies 
(29%) and Business (14%) majors.  In addition, the majority of respondents were undergraduate students (87%) with junior 
(42%) and senior (26%) class standing. Both currently enrolled students (90%) and alum (10%) participated in the survey. 
 
Types of Disabilities and Accommodations. With regards to the type of disabilities represented, survey participants identified 
as having one or more of the following impairments:  50% said they have neuro-cognitive or learning disabilities, 22% had 
physical and/or mobility impairments, 21% had sensory disabilities (visual/hearing), 21% had psychiatric/psychological 
impairments, 6% had speech impairments and 1% had long-term medical conditions. Students who identified with temporary 
disabilities comprised 13% of respondents.  While a significant proportion of respondents (33%) were first identified as 
having a disability only after they had begun attending Cal Poly Pomona (CPP), others were either first diagnosed in 
childhood prior to attending school (19%), during their K-12 years (34%), or at the community college (14%).  
 
At CPP students either have begun or continue to use disability accommodations and support services. By far the most 
commonly used were testing accommodations, such as extended time for exams (76%) and a distraction-free or -reduced 
room to take tests (54%), as well as auxiliary services such as priority registration (73%) and note-taking assistance (59%). A 
slight increase in the use of assistive computer hardware and/or software (46%) and alternate media (14%) were reported. 
Students also continue to require interpreting/captioning services (13%), mobility cart (11%), and physical accommodations 
or alterations to the standard classroom environment (4%). Thirty-eight percent (38%) of current students and 10% of alum 
reported either past or present participation in the ARCHES program, where they utilize supplemental academic advising, 
individualized tutoring services, and peer mentoring services.  



 
Student Needs. Both currently enrolled students and alum reported strong agreement or agreement on the need for help with 
the following disability-related services during their educational experience at CPP:  learning how to communicate with 
faculty regarding their disability-related concerns (65%), assistance with course registration (51%), access to instructors’ 
course syllabi before picking out and planning their quarterly course load (66%), One-on-one tutoring (69%), assistance with 
proofreading their papers (65%), assistance with identifying and setting appropriate educational goals (62%), assistance with 
learning how to use technology to assist with their disability-related learning limitations (62%), assistance with organization 
and planning (60%) as well as with time management (62%), assistance with self-management to deal with procrastination 
(65%), assistance with motivation issues (56%), access to on-campus professional consultation regarding medication 
needs/issues (37%), and Learning about on-campus involvement opportunities, activities and events (47%). 
 
Conclusion 
The majority of academic support services that respondents indicated would be helpful or would have been helpful during 
their enrollment at CPP are non-mandated services and are not currently provided in the University. While it is a well-known 
fact that both the public school system and community colleges have a variety of programs and services that address the 
needs that are identified in this survey, such support is unfortunately not commonly provided at CPP. This is in spite of 
popular student feedback regarding what they see as helpful or needed to support their endeavors in higher education as 
individuals with disabilities. 
 
Implications for Practice 
The results of the survey will be used to critically analyze and develop improvements and/or modifications to existing 
protocols and execution of programs and services. Specific implications include the following: 
 

• Supplemental academic advising should integrate students’ needs for individualized academic plans that take into 
account their educational and career goals, increased self-advocacy skills (such as those needed in communicating 
with professors), and academic remediation and support.  
 

• Support services for students with disabilities should regularly integrate in-depth and individualized information 
about and tutorials of available assistive technology software and hardware that can mitigate disability-related 
learning limitations. 
 

• Coordination with on- and off-campus programs and services is crucial to linking students with the academic 
remediation and support services they need, such as tutoring and writing assistance.  
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